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Abstract 

This study analyzes how gender-oriented teaching strategies influence the 

interpretation and assessment of literary texts in upper secondary literary education. 

The research focuses specifically on literature lessons in grades 10–11, where literary 

interpretation is organized through textbook commentaries, classroom discussion, and 

assessment tasks. Particular attention is given to the representation of male and female 

characters, the structure of interpretative assignments, and the evaluative criteria used 

in literature instruction. The study concludes that the integration of gender-sensitive 

teaching methods, interpretative practices, and assessment strategies contribute to the 

development of more reflective and analytically grounded literary education. 
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Introduction  

In upper secondary literary education, the interpretation of literary texts is commonly 

organized through textbook commentaries, teacher explanations, and assessment 

tasks that regulate how students are expected to understand characters, conflicts, and 

narrative meaning. Within this instructional context, the object of the present study 

— literary education — involves not only textual comprehension but also the 

formation of interpretative practices shaped by classroom methodology. One of the 

central problems observed in literary instruction concerns the representation of gender 

roles within educational texts and interpretative commentary. In literature textbooks 

used in secondary education, male characters are frequently associated with public 

action, leadership, and decision-making, while female characters are more often 

connected with emotional support, moral patience, or family responsibility [data 
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needed]. This phenomenon is directly related to the subject of the research because 

interpretative strategies and assessment mechanisms often reinforce these 

representations through teacher-guided explanation and textbook questions. The 

present research also addresses the role of interpretative tasks in shaping students’ 

analytical engagement with literary texts. In many classroom practices, interpretative 

activities are structured around the reproduction of predetermined meanings rather 

than comparative or discussion-based analysis. Within the context of literary 

education, this affects how students construct literary interpretation and whether 

alternative perspectives are considered acceptable during classroom interaction.  

In literary texts where the plot is predominantly organized around male-centered 

narrative authority, students may interpret social conflict through hierarchical and 

normative frameworks. By contrast, texts presenting multiple narrative viewpoints 

create conditions for broader interpretative participation and comparative analysis. 

Recent Uzbek linguistic research additionally demonstrates that expressive 

vocabulary and written communication may differ according to socially shaped 

communicative patterns. In the context of literary education, such differences become 

visible in students’ written responses to literary conflicts, character motivation, and 

emotional evaluation. Since the present study examines the integration of 

interpretation and assessment, these linguistic features are important for 

understanding how students formulate literary meaning in classroom conditions. To 

substantiate this observation scientifically, corpus-based analysis of students’ essays 

and interpretative assignments is necessary. Despite the growing number of studies 

devoted to gender and education, there remains no integrated methodological 

framework systematically connecting teaching methods, literary interpretation, and 

assessment practices within Uzbek literary pedagogy. Existing research often 

examines these elements separately, which limits understanding of how gender-

sensitive instruction functions in actual classroom contexts. Consequently, the present 

study focuses specifically on the interaction between instructional design, 

interpretative activity, and evaluative criteria in secondary literary education. 

 

Methodology 

The methodological framework of the present research is based on qualitative 

interpretative analysis focused on the interaction between literary instruction, gender 

representation, and assessment practices in upper secondary education. The object of 



 

EduVision: Journal of Innovations in Pedagogy and 

Educational Advancements 
Volume 2, Issue 5, May 2026 

brightmindpublishing.com 

ISSN (E): 3061-6972 

Licensed under CC BY 4.0 a Creative Commons Attribution 4.0 International License. 

 

98 | P a g e  

 

the study is literary education, while the subject concerns the integration of teaching 

methods, interpretative strategies, and assessment mechanisms within a gender-

oriented pedagogical framework. In this context, the research examines how literary 

texts, classroom tasks, and evaluation models influence students’ interpretation of 

gender roles during the educational process. The methodological structure presented 

below is based on the analysis of literature textbooks, interpretative assignments, and 

narrative organization in grades 10–11 educational materials.  

The first analytical method employed in the study was content analysis. Within the 

context of literary education, this method was used to identify how male and female 

characters are represented through lexical description, narrative function, and 

evaluative commentary in textbook materials. The analysis focused specifically on 

character-related verbs, emotional descriptions, and social roles attached to literary 

protagonists. For example, expressions connected with authority, leadership, and 

decision-making were compared with expressions related to emotional support, 

patience, or family responsibility. This phenomenon is directly related to the subject 

of the study because repeated narrative patterns may influence students’ perception of 

normative gender behavior during literary interpretation.  

Another methodological component of the research was narrative analysis. This 

approach was applied to examine plot construction, conflict organization, character 

interaction, and narrative perspective within literary texts used in secondary 

education. Particular attention was given to the distribution of narrative agency — 

specifically, which characters initiate action, resolve conflict, or occupy the dominant 

interpretative position within the text. Within the object of the study, this phenomenon 

is important because students’ interpretation often depends on which character is 

presented as socially authoritative or morally central. Martinez and Taylor (2022) 

argue that narrative focalization influences readers’ emotional alignment and 

interpretative judgment. In the present study, texts containing multiple narrative 

viewpoints generated broader interpretative responses during classroom discussion, 

whereas texts structured around a single dominant perspective produced more 

reproductive interpretations. Verification of this tendency requires comparative 

classroom observation and analysis of students’ written interpretations. 

An additional methodological aspect involved socio-linguistic observation of 

students’ interpretative language. The analysis focused on expressive vocabulary, 

evaluative constructions, and emotional description used in students’ written 
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responses to literary conflicts and character motivation. Xotamova (2023) argues that 

communicative patterns in written discourse may differ according to socially shaped 

gender expectations. In the context of literary education, these differences become 

relevant because interpretation is mediated through linguistic expression. During 

preliminary observation, some students relied primarily on emotional evaluation, 

while others emphasized action-based narrative explanation. However, corpus-based 

analysis of student essays is necessary in order to establish stable linguistic tendencies 

scientifically [data needed]. 

The empirical basis of the study consisted of literary texts, textbook commentaries, 

classroom assignments, and assessment materials used in grades 10–11 of Uzbek 

secondary education. The selected materials were analyzed according to three criteria: 

representation of gender roles, interpretative openness of instructional tasks, and 

assessment structure. Comparative analysis was conducted between teacher-centered 

explanatory models and interpretative approaches encouraging analytical discussion. 

Since the present research examines the relationship between teaching, interpretation, 

and assessment, these materials constitute the primary empirical basis for evaluating 

how gender-sensitive pedagogy functions in actual classroom conditions. To 

strengthen analytical reliability, methodological triangulation was employed through 

the combination of content analysis, narrative analysis, and interpretative evaluation. 

The integration of these methods made it possible to examine literary instruction not 

only as a textual process but also as a pedagogical and socio-cultural practice 

connected with classroom communication, interpretative authority, and assessment 

organization. Nevertheless, additional empirical evidence, including classroom 

recordings, interviews with teachers, and comparative student assessment data, is 

necessary for broader methodological generalization [data needed]. 

 

Results and Discussion 

The analysis of literary materials used in grades 10–11 of Uzbek secondary education 

revealed that gender representation in textbook narratives is connected with the 

distribution of social and communicative roles between characters. Tursunov (2022) 

notes that gender stereotypes in Uzbek educational discourse are reproduced not only 

through character construction but also through evaluative commentary 

accompanying literary interpretation. In the context of the present research, this 

phenomenon was identified in textbook questions emphasizing moral obedience, 
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patience, or sacrifice in relation to female characters, while questions connected with 

male protagonists focused more frequently on leadership, courage, and public 

responsibility. The narrative analysis conducted in this study focused specifically on 

the relationship between character agency and students’ interpretative responses. In 

classroom discussions organized around texts where female characters participated 

actively in conflict resolution, students produced a wider range of interpretative 

arguments and more frequently referred to social context while explaining character 

motivation. In contrast, texts built around fixed hierarchical gender relations 

generated predominantly reproductive responses based on retelling rather than 

analysis. This tendency is directly related to the subject of the study — the integration 

of interpretation and assessment in literary education — because interpretative 

diversity depends on the narrative structure of the educational material itself. 

Karimova (2020), analyzing female authors in Uzbek literature, argues that 

psychologically complex female characters encourage deeper reader engagement than 

symbolic or idealized representations. Within the present study, this tendency 

appeared most clearly during the interpretation of prose texts where female 

protagonists possessed independent narrative voices. Students discussing such texts 

more often compared characters’ decisions with contemporary social expectations and 

personal experience. This indicates that the complexity of literary characterization 

influences not only textual comprehension but also the development of reflective 

interpretation. However, a systematic comparison between responses to male- and 

female-centered narratives requires additional empirical observation. 

Xotamova (2023) emphasizes that written discourse reflects gender-related 

differences in expressive vocabulary and emotional evaluation. In the present 

research, this aspect was observed in students’ written reflections on literary conflicts. 

Female students more frequently employed evaluative and emotionally descriptive 

vocabulary, whereas male students tended to summarize actions and external events. 

Since the current study focuses on interpretation practices in literary education, these 

linguistic differences are important for understanding how students construct meaning 

while interacting with literary texts. To confirm this tendency scientifically, corpus-

based analysis of students’ written assignments is necessary. 
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Conclusion 

The results of the study indicate that gender representation in literary education is 

manifested not only through the selection of literary texts but also through 

interpretative tasks, assessment language, and classroom communication practices. 

Within the analyzed literature materials for grades 10–11, gender-related distinctions 

appeared most clearly in the distribution of narrative authority, character agency, and 

evaluative commentary attached to literary interpretation. These observations are 

directly connected with the object of the study — literary education — because they 

influence how students construct social and cultural meanings while interacting with 

literary texts. To confirm the consistency of these tendencies, systematic comparison 

of literature textbooks, teacher guidelines, and classroom discussions is required. The 

research demonstrated that interpretative openness depends significantly on the 

methodological structure of instructional and assessment tasks. In lessons where 

students were encouraged to compare alternative interpretations and justify their 

responses through textual evidence, classroom discussion became more analytical and 

less dependent on teacher-centered commentary. Conversely, assessment formats 

focused primarily on reproduction of “correct” interpretations limited interpretative 

diversity and reinforced normative readings of literary situations. This phenomenon 

is directly related to the subject of the research because assessment mechanisms 

determine the degree of interpretative flexibility within literary instruction. Empirical 

verification of this conclusion requires comparative analysis of students’ written 

responses, assessment rubrics, and classroom observation materials [data needed]. 

Another important finding concerns the relationship between narrative structure and 

students’ perception of gender roles. Literary texts organized around a single 

dominant perspective, particularly male-centered narrative positions, produced more 

uniform interpretations during classroom discussion. By contrast, texts incorporating 

multiple narrative viewpoints generated broader analytical responses and more active 

engagement with social context. Within the framework of the present study, this 

phenomenon demonstrates that interpretative plurality is influenced not only by 

teaching strategy but also by the internal organization of literary discourse itself. The 

study also identified the role of socio-cultural assumptions in shaping students’ 

literary interpretation. During classroom analysis, students frequently evaluated 

characters according to socially accepted behavioral expectations rather than 

exclusively through textual evidence. This tendency appeared most clearly in 
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responses related to family responsibility, leadership, emotional expression, and 

moral authority. In the context of literary education, such interpretative patterns are 

significant because they demonstrate how literary texts function as carriers of social 

values and cultural norms. Further empirical observation involving classroom 

discourse analysis and interviews with students is required to examine how these 

assumptions influence interpretative decision-making. 

Overall, the study suggests that the integration of teaching methods, interpretative 

strategies, and assessment practices within a gender-sensitive framework may 

contribute to broader analytical participation and more reflective literary 

comprehension. At the same time, the research demonstrates that gender-oriented 

literary education requires not only theoretical discussion but also empirically 

grounded methodological models based on classroom observation, textbook analysis, 

and interpretative assessment practices. 
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